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This policy complies with the statutory requirement laid out in the SEND Code of 
Practice 0-25 (2014) 3.65 and has been written with reference to the following 
guidance and documents: 
 

 Equality Act 2010: advice for schools DfE Feb 2013 

 SEND Code of Practice 0-25 2014 

 Schools SEN Information Report Regulations 2014 

 Statutory Guidance on Supporting pupils at school with medical conditions 
April 2014 

 The National Curriculum in England Key Stage 1 and 2 framework document 
September 2013 

 Safeguarding Policy 

 Accessibility Plan 

 Teachers Standards 2013 
 
 
 
The School’s SENCO is Mrs Clare Dyke.  She has a PGCE in Special Educational 
Needs and Inclusion (the National Award for SEN Co-ordination) (Clause 64, 
Children and Families Act 2014) and she is a member of the Senior Leadership 
Team. 
 
The Governor responsible for SEN is Mr Brian Young. 
 
 
Please also refer to the SEN Information Report 2014. 

 
1)  What are special educational needs (SEN) or a disability?  

At Great Leighs Primary School we use the definition for SEN and for disability from 

the SEND Code of Practice (2014). This states:  

 

SEN: A child or young person has special educational needs if he or she has a 

learning difficulty or disability which calls for special educational provision to be made 

for him or her.  A learning difficulty or disability is a significantly greater difficulty in 

learning than the majority of others of the same age. Special educational 

provision means educational or training provision that is additional to, or 
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different from, that made generally for others of the same age in a mainstream 

setting in England.  

 

Disability: Many children and young people who have SEN may have a disability 

under the Equality Act 2010 – that is ‘…a physical or mental impairment which 

has a long-term and substantial adverse effect on their ability to carry out 

normal day-to-day activities’.  This definition includes sensory impairments such as 

those affecting sight or hearing, and long-term health conditions such as asthma, 

diabetes, epilepsy and cancer. 

 

2) Our Aims and Objectives 

 To encourage the development of skills and independent learning behaviours 

so that the child is prepared for life in the wider community. 

 To provide a positive and caring environment where every child is valued and 

is encouraged to develop their full potential, and where self-esteem is raised 

through celebrating success. 

 To make reasonable adjustments for those with a disability by taking action to 

increase access to the curriculum, the environment and to printed information 

for all. 

 To ensure that children and young people with SEN engage in the activities of 

the school where ever possible alongside pupils who do not have SEN. 

 To reduce barriers to progress by embedding the principles in the National 

Curriculum Inclusion statement (see 

https://www.gov.uk/government/collections/national-curriculum ). 

 To use our best endeavours to secure special educational provision for pupils 

for whom this is required, that is “additional to and different from” that provided 

within the differentiated curriculum, to better respond to the four broad areas of 

need: 

1. Communication and interaction  

2. Cognition and learning 

3. Social, mental and emotional health 

4. Sensory/physical. 

 To request, monitor and respond to parent/carers’ and pupils’ views in order to 

evidence high levels of confidence and partnership. 

 To ensure a high level of staff expertise to meet pupil need, through well-

targeted continuing professional development. 

 To support pupils with medical conditions to achieve full inclusion in all school 

activities by ensuring consultation with health and social care professionals in 

order to meet the medical needs of pupils. 

 To work in cooperative and productive partnership with the Local Authority and 

other outside agencies to ensure there is a multi-professional approach to 

meeting the needs of all vulnerable learners. 

 

3)  Equal Opportunities and Inclusion 

https://www.gov.uk/government/collections/national-curriculum
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 In this school we aim to meet the diverse needs of pupils to ensure inclusion for all 

and it is important to us that all pupils are prepared for full participation in a multi-

ethnic society.   

 

 Through our varied and stimulating topic-based curriculum we respect the fact that 

children: 

 have different interests, experiences, knowledge and skills; 

 have different educational and behavioural needs and aspirations; 

 require different strategies for learning; 

 acquire, assimilate and communicate information at different rates; 

 need a range of different teaching approaches and experiences. 

 

High quality teaching ensures that teachers respond to children’s needs by: 

 providing support for children who need help with communication, language 

and literacy; 

 planning to develop children’s understanding through the use of all available 

senses and experiences; 

 planning for children’s full participation in learning, and in physical and 

practical activities; 

 helping children to manage and own their behaviour and to take part in 

learning effectively and safely; 

 helping individuals to manage their emotions and to take part in learning. 

 

We do our best to provide a positive and as appropriate learning environment as we 

can for all children in our community.  However we are aware that there may be 

occasions when we do not feel confident that we can meet the needs of all children, 

even with specialist support.   

 

For further details please see our Inclusion Policy. 

 

4) Identification, Assessment and Provision 

 Provision for children with SEN is a matter for the whole school.  The Governing 

Body, Head teacher, SENCO and all other members of staff, particularly class 

teachers and learning support assistants (LSAs), have important responsibilities.  

All teachers are teachers of children with SEN. 

 

 The school assesses each child’s level of attainment on entry, whether at 

Foundation Stage or further up the school.  If the child already has an identified 

SEN this information may be transferred from the previous setting and the class 

teacher and SENCO will use this to: 

 provide starting points for the development of an appropriate curriculum; 

 identify and focus attention on action to support the child within the class; 

 use the assessment processes to identify any learning difficulties; 

http://glps.intensifycreative.co.uk/wp-content/uploads/2015/01/Inclusion-v2.pdf
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 ensure ongoing observation and assessments provide regular feedback 

about the child’s achievements and experiences to form the basis for 

planning the next steps of the child’s learning. 

 

Where a child’s first language is not English, particular care is taken to establish 

whether problems are due to limitations in their command of English or arise from 

SEN. 

 

5) The Role of the SENCO and what Provision looks like at our 

School  

 The responsibilities of the SENCO include:  

 overseeing the day-to-day operation of the SEN Policy; 

 co-ordinating and monitoring provision for children with SEN; 

 liaising with, and advising, fellow teachers and support staff; 

 overseeing the records of children with SEN; 

 liaising with parents of children with SEN and arranging person-centred 

review meetings involving appropriate professionals; 

 contributing to in-service training of staff; 

 liaising with local secondary schools so that support is provided for Year 6 

pupils preparing to transfer; 

 liaising with, and securing support from, external agencies, including the 

Local Authority Specialist Teacher team and Educational Psychologists, 

health and social services and voluntary bodies; 

 co-ordinating and developing school-based strategies for the identification 

and review of children with SEN; 

 promoting the child’s inclusion in the school community and access to the 

curriculum, facilities and extra-curricular activities. 

 

Monitoring Children’s Progress 

Rigorous tracking of children’s progress will identify if a child is not making expected 

progress.  Teachers may consult with the SENCO for advice on strategies that 

might help and this review might lead to the conclusion that the child requires help 

over and above that which is normally available through the differentiated 

curriculum. 

 

Adequate progress is that which: 

 prevents the attainment gap between the child and his peers from widening; 

 closes the attainment gap between the child and his peers; 

 improves the child’s rate of progress; 

 ensures full access to the curriculum; 

 demonstrates an improvement in self-help, social or personal skills; 

 demonstrates improvements in the child’s behaviour. 
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We follow a model of ‘Assess, Plan, Do, Review’.  When on-going assessment 

raises a concern about progress it is initially the responsibility of the class teacher to 

take steps to address the issue and to discuss this with the parents.  Then, in 

consultation with the SENCO, specific interventions may be put in place and 

effectiveness monitored for a period of up to 6 weeks.  If progress is still not made, 

and attainment levels are significantly low, the name of the child may be added to 

the school’s SEN register, with parental permission, in the category of SEN 

Support. 

 

The class teacher, after discussion with the SENCO will then provide additional 

interventions that are additional to those provided as part of the school’s 

differentiated curriculum and the child will be given individual learning targets.  

These targets will be monitored by the class teacher and reviewed formally with the 

SENCO, parents and child, in a person-centred review. 

 

Reasons for a child being added to the SEN register may include the fact that 

he/she: 

 makes little or no progress, even when teaching approaches are targeted 

particularly to the child’s identified area of weakness; 

 shows signs of difficulty in developing literacy or mathematical skills which 

result in poor attainment in some curriculum areas; 

 presents persistent social, emotional or mental health difficulties which affect 

the child’s behaviour and which are not improved by the behaviour 

management techniques usually employed in the school (see Behaviour 

Policy); 

 has sensory or physical problems, and continues to make little or no 

progress, despite the provision of specialist equipment; 

 has communication and/or interaction difficulties, and continues to make little 

or no progress. 

 

Partnership with Parents 

Parents understand their children best and they play a key role in helping children 

with SEN achieve their potential.  All parents are regarded as partners and are 

supported to play an active and valued role in their child’s education.  Children 

themselves have views about what sort of help they would like and they are 

encouraged to contribute to the assessment of their needs, the review and the 

transition process. 

 

We encourage parents to make an active contribution to their child’s education and 

arrange regular meetings, at least termly, to share the progress of children with 

SEN.  We inform parents of any outside intervention and consult with parents 

before we request support from other professionals. 

 

The School SEN Information Report contains further details of the arrangements we 

make for children with SEN in our school. 

http://glps.intensifycreative.co.uk/wp-content/uploads/2015/01/Behaviour-and-Discipline-Revised-Sept-2014.pdf
http://glps.intensifycreative.co.uk/wp-content/uploads/2015/01/Behaviour-and-Discipline-Revised-Sept-2014.pdf
http://glps.intensifycreative.co.uk/wp-content/uploads/2015/01/SEN-Info-report-2014.pdf


SEN Policy 2014 

6 

 

Interventions 

Following assessments, the child’s class teacher decides on the action needed to 

help the child make better progress.  This may include: 

 different learning materials or specialist equipment; 

 individual or small group classroom support to provide additional teaching 

input or practice during a learning session; 

 individual or small group support where children are withdrawn to work with a 

Learning Support Assistant, directed by the teacher, on an element of the 

curriculum which they are finding particularly difficult; 

 individual support for specific areas of the curriculum, including pre-teaching 

of concepts; 

 withdrawal from class to work on specialised programs, including computer 

programs; 

 interventions which support physical development, such as Finger gym and 

Gym trail; 

 Interventions related to speech, language and communication difficulties with 

our Specialist Communications Assistant. 

 

After discussion with the SENCO, the class teacher is responsible for working with 

the child on a daily basis and of assessing progress.  Parents continue to be 

consulted and informed of any action and are invited to meet with the class teacher 

and the SENCO formally on a termly basis, with informal meetings taking place 

more frequently and as required.  The effectiveness of interventions is monitored on 

a regular basis.  Details are shown on an individual Provision map or Person 

Centred Review document. 

 

The Use of Outside Agencies 

These services may become involved if a child continues to make little or no 

progress despite considerable input and adaptations.  They will use the child’s 

records in order to establish which strategies have already been tried and which 

targets have previously been set.  With the consent of parents, advice may be 

sought, for example, from the Educational Psychologist or Specialist teacher, or a 

referral to the Speech and Language Therapist or CAMHS (Child and Adolescent 

Mental Health Service) may be recommended.  We may suggest that parents 

consult a paediatrician (via the child’s GP).  All services work closely together to 

support the child and family. 

 

Outside Agencies may become involved if the child: 

 continues to make little or no progress in specific areas over a long period; 

 continues working substantially below the age-expected level; 

 continues to have difficulty in developing literacy and mathematical skills; 

 has social, emotional or mental health difficulties which, through poor 

behaviour, regularly and substantially interfere with the child’s own learning 

or that of the class group; 
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 has sensory or physical needs and requires additional specialist equipment 

or regular advice or visits by a specialist service; 

 has on-going communication or interaction difficulties that impede the 

development of social relationships and cause substantial barriers to 

learning; 

 the child continues to fall behind the level of his peers despite having 

received intervention. 

 

School request for an Education Health and Care Plan 

If we are still significantly concerned about the progress of a child we can request 

assessment, by the Local Authority, for an Education Health and Care Plan 

(EHCP).  EHCPs have replaced Statements of SEN for children with significant 

needs and existing Statements will be converted to EHCPs by the Local Authority 

within an agreed timescale.  The evidence provided to the Local Authority (Statutory 

Assessment) will include: 

 records of assessments, intervention and targets; 

 records of regular reviews and outcomes; 

 records or the child’s health and medical history, where appropriate; 

 attainment levels in literacy and numeracy; 

 education and other assessments, eg from a Specialist teacher or 

Educational Psychologist; 

 views of parents, who will kept fully informed of the progress of the referral. 

 

The Local Authority will review the evidence and decide whether to undertake an 

assessment for an EHCP; there is a statutory timescale for this process.   

 

Progress of children with an EHCP (or Statements) is closely monitored and 

reviewed every half term.  Formal meetings are arranged each term.  This includes 

an Annual Review, which is statutory.  Further informal meetings may be arranged if 

required. 

 

Person Centred Reviews (One Planning) 

Strategies based on ensuring agreed long term outcomes for the child are 

discussed and reviewed regularly, following the ‘Assess, Plan, Do, Review’, cycle.  

Parents, and the child, are closely involved in the meetings, to which all involved 

professionals are invited.  The paperwork for these meetings is not yet finalised but 

we follow guidance provided by the Local Authority.  Central to the process is the 

‘One Page Profile’ which summarises the views of the child, including how they 

prefer to by supported in school.  We ask for parents’ help to complete this. 

 

Access to the Curriculum 

All children are entitled to a broad and balanced curriculum, which is differentiated 

to enable children to understand the relevance and purpose of learning activities 

and experience levels of understanding and rates of progress what bring feelings of 

success and achievement. 
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Teachers use a range of strategies to meet the needs of all children, including those 

with EHCPs (or Statements).  They are assisted by Learning Support Assistants 

who work with groups of children on tasks directed by the teacher.  It is essential 

that children learn to become as independent as possible and we therefore do not 

allocate specific 1:1 support unless it is required for medical reasons.  Children are 

given learning opportunities that they can access independently, or with minimal 

adult input, but they are encouraged to ask for further help if necessary.  Support 

aims to stimulate the child to develop his own strategies to overcome the problem 

rather than solve it for him.  In some cases a child may work 1:1 with an LSA to 

achieve given objectives on a short-term basis. 

  

Allocation of Resources 

The school receives funding to respond to the needs of pupils with SEND from a 

number of sources and this is used to provide equipment, facilities and other 

resources (including staff and teacher time) to support children with SEND.  Details 

of support will be identified in an individual Provision Map, Review document or 

EHCP (or existing Statement of SEN). 

 

6) The Role of the Governing Body 

 The role of Governing body is to monitor provision for any child identified as having 

SEN and ensure that funds are used effectively.  The SENCO reports regularly to 

the Governors and there is a named SEN Governor, currently Mr Brian Young. 

 

 The Governing body reviews this policy at least every 2 years.  The SEN 

Information Report is reviewed annually.   

 

7) Monitoring and Evaluation 

 Rigorous assessment and monitoring systems are in place to ensure that children 

whose progress falls below expected levels are identified.  The Head teacher, 

Assessment Leader and SENCO work with class teachers to ensure that provision 

is in place to support these children. 

 

 

 

 


